
Assess	and	Mo*vate:	Student	Por2olios	and	Self-Assessments	

in	the	EFL	Classroom	

Authen*c	assessment	is	founda*onal	to	evalua*ng	student	learning	through	real-

life	performa*ve	tasks.	The	use	of	por2olios	and	self-assessments	that	document	

the	comple*on	of	performance-based	tasks	is	a	great	way	to	mo*vate	students	

and	measure	learning.	
	

This	presenta,on	will:	
•  explore	how	to	develop	a	variety	of	authen*c	tasks	including	different	types	of	

por2olios,	self-assessments,	and	other	performa*ve	tasks	

•  explore	the	use	of	rubrics	in	measuring	achievement		

•  examine	how	to	increase	student	mo*va*on	through	self-reflec*ve	assessment	

and	instructor	feedback	
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Assess	and	Mo,vate:		
Student	PorQolios	and		

Self-Assessments		
in	the	EFL	Classroom	



Objec&ves 

• Introduce	new	trends	in	assessment	

• Understand	the	role	of	mo*va*on	in	assessment	design		

• Differen*ate	between	tradi*onal	and	authen*c	assessment	

• Introduce	the	WHAT,	WHY,	and	HOW	of	student	por2olios	

• Review	use	of	rubrics	to	assess	por2olios		
	



Part 1: A New 
Approach to 
Assessment



Warm-up

What	do	you	
think	of	when	

you	hear	
“assessment”?	



Ques&ons to Consider

1.  When	and	how	o_en	should	I	assess	my	students?	

2.  What	aspect	of	language	ability	should	I	assess?	

3.  What	kinds	of	assessment	tasks	should	I	use?		

4.  How	do	I	ensure	consistency	and	meaningful	

feedback?	



1. When and how oAen should I assess my 
students?

• Weekly	

• Monthly																																		

• Beginning/End	
• Con*nuously	



	

• Pronuncia*on	
• Fluency	
• Vocabulary	
• Grammar	

• Content	knowledge	

2. What aspect of language ability should I 
assess? 




3. What types of assessment tasks should I 
use?  


• Mul*ple	choice	

• True	or	False	
• Cloze	(fill-in-the-blanks)	
• Essays	
• Presenta*ons		



5. How do I ensure consistency and 
meaningful feedback? 

• Rubrics	
• Standards/Benchmarks		



Mo&va&on 

Intrinsic	–	internal		mo*va*on;	
autonomy	and	self-efficacy		

	

Extrinsic	–	external	mo*va*on;	
rewards	driven;	goal-orienta*on	
	



Trends in 
Assessment 

Cultural	relevance		

Interac*ve		

Forma*ve	(low-stakes)	

Applica*on	of	knowledge	&	skills			



Authen&c Assessment, 
Defini&on 

Incorporates	real-world	problem	
solving	and	tasks	that	involve	
ac*ve	applica*on	of	knowledge	
and	skills	(S*ggins,	1987;	Wiggins,	
1993)		
	

	



Tradi&onal vs. 
Authen&c 
Assessments 

Tradi*onal	

• Answer	choices	
• Hypothe*cal	scenarios			
• Prac*ce	of	recall		
• Teacher-centered	

Authen*c		

• Performance-based		

• Problem-solving	

• Response	to	real-life	tasks	
• Construc*on	of	knowledge	
• Applica*on	of	skills	



Tradi&onal or 
Authen&c 

Assessment? 
 
 

Mul&ple Choice  



Tradi&onal or 
Authen&c 

Assessment? 
 
 

Journaling  



Tradi&onal or 
Authen&c 

Assessment? 
 
 

Discussion 



Tradi&onal or 
Authen&c 

Assessment? 
 
 

Cloze  





Bloom’s Taxonomy in 
Assessment 

Aiming	for	the	TRANSFER	OF	
KNOWLEDGE,	i.e.,	the	ability	
to	evaluate	and	create	



Part 2: 
PorWolios & 

Self-
Assessments



What is a Student 
PorWolio? 

A	collec*on	of	student	work	
which	shows	student	efforts,	
progress,	and	achievements				

	

	



Digital PorWolios 



Digital PorWolios, example



Key Feature #1: 
Student-Structured

•  Students	iden*fy	their	strengths	and	
weaknesses	

•  Students	priori*ze	their	learning	needs		
•  Students	choose	topics	and	set	goals		
	



Key Feature #2:  
Reflec&ve 

	

•  Students	are	asked	to	think	about	their	goals	
•  Students	are	constantly	engaged	in																			
self-reflec,on	
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PorWolios as Learning 
Process 

•  Goals/Objec*ves	

•  Student	Performance	

•  Teacher	&	Self	Feedback	

•  Con*nuous	Reflec*on	 	 	 	 	

	 	 	 	 	 	 	 	 		



PorWolio 
Steps 

Iden*fy	learning	goals/objec*ves	

Align	goals/objec*ves	with	class	

assignments	and	projects		

Select	student	work	(based	on	criteria)		

Give	feedback	on	student	work	

Ask	students	to	reflect	on	progress	

Make	necessary	changes	based	on	

observa*on	and	feedback	



PorWolio 
Organiza&on 

Samples	of	what	to	
include:	

•  Learner	Goals	
• Work	samples	

•  Teacher	Feedback	
•  Self-Reflec*on	
• Rubrics	



Combined Purpose PorWolios

•  Showcase	Por2olios:	For	evalua*on		

•  Growth	Por2olios:	For	demonstra*ng	
final	performances	and/or	products	

•  Evalua*on	Por2olios:	For	
demonstra*ng	progress/growth	

	



Types & Purposes of PorWolios 
– Showcase

•  Emphasizes	product	of	learning	
	
•  Showcases	end-of-year/semester	

accomplishments		

•  Highlights	student	percep*ons	of	“best”	
work	

•  Communicates	current	ap*tudes	(for	future	
courses/teachers)	

	
	 	 	 		

	



Types & Purposes of PorWolios – Evalua.on 

•  Documents	achievement	for	grading/	
placement	

•  Shows	progress	towards	goals/
standards	

	
•  Reflects	on	cumula*ve	achievement	

	 	 	 	 	 	 	
		



Types	&	Purposes	of	
Por2olios	–	Growth	
	
•  Emphasizes	the	process	of	learning	

•  Tracks	growth/development	of	
performance	over	*me	

	
•  Iden*fies	strengths/weaknesses	

•  Helps	develop	goal-senng	&	self-
assessment	skills	
	 	 	 	 	 		

	
	

	



Student Self-Assessment, Samples 

•  I	want	to	be	more	interes,ng	speaker,	more	lively.	

•  I	talk	too	fast.	I	have	to	slow	down	my	speech	rate.		

•  So?ware	is	an	uncountable	noun,	but	I	said	so?wares.	

•  Some,mes	I	don’t	use	third	person	verb	correctly.	

•  I	use	the	same	word	“also”	three	,mes	in	one	paragraph.		



Part 3: 
Construc&ng 

Rubrics to 
Measure 

Assessments



Rubric, 
Defini&on 

• Criteria	to	evaluate	student	
responses	

• O_en	presented	in	table	format	for	
teachers	to	score	or	comment	



Reliability & Fairness in Tes&ng



Sample Rubric
Points	 Task	Achievement		 Knowledge	of	Topic	 Grammar	 Vocabulary		 Pronuncia,on	

4	 Meets	all	

discussion	

requirements		

Wide	knowledge	of	

the	assigned	topic		

Wide	range	of	grammar	

structures	with	very	few	

inaccuracies		

Wide	range	of	

vocabulary	with	very	

few	inaccuracies		

High	degree	of	

control;	very	few	

errors	

3	 Meets	most	

discussion	

requirement		

Good	knowledge	of	

the	assigned	topic		

Good	range	of	grammar	

structures	with	occasional	

inaccuracies		

Good	range	of	

vocabulary	with	

occasional	

inaccuracies		

Good	control;	

occasional	errors	

2	 Meets	some	

discussion	

requirement		

Moderate	

knowledge	of	the	

assigned	topic		

	

Moderate	range	of	

grammar	structures	with	

frequent	inaccuracies		

Good	range	of	

vocabulary	with	

frequent	inaccuracies		

Moderate	control;	

frequent	errors	

1	 Meets	few	

discussion	

requirements	

Limited	knowledge	

of	the	assigned	topic		

	

Limited	range	of	grammar	

structures	with	very	

frequent	inaccuracies		

Good	range	of	

vocabulary	with	very	

frequent	inaccuracies		

Limited	control;	

very	frequent	

errors		
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Sample Recording Form

Ra,ng	 Few/Limited	(1)		 Somewhat/	
moderate	(2)	

Most/Good	(3)	 All/Wide	(4)	

Task		

Knowledge	of	

topic		

Grammar	

Vocabulary		

Pronuncia*on		

Total	Score:	_______________	

Speaking	Assessment	Task:	Discuss	an	important	environmental	issue.		

©	photocopiable	Oxford	University	Press		

	



Conclusion 

•  Assessments	can	be	an	effec*ve	tool	
for	student	learning	&	growth.	

•  Por2olios	can	integrate	input,	
reflec*on,	and	evalua*on	by	both	
teacher	and	student.	

•  Rubrics	can	ensure	reliability	and	
fairness	in	the	assessment	process.	

• When	though2ully	planned	and	
executed,	assessments	can	increase	
student	mo*va*on.	



References	

•  Ferlazzo,	L.	and	Hull	Sypnieski,	K.	2012.	“The	ESL	/	ELL	Teacher's	Survival	Guide:	Ready-to-Use	Strategies,	Tools,	and	
Ac*vi*es	for	Teaching	English	Language	Learners	of	All	Levels”.	August;	Jossey-Bass.	Retrieved	February	3,	2018	from	
<hvps://www.edweek.org/tm/ar*cles/2012/05/01/tln_ferlazzo_hullsypnieski.html>	

•  McMillan,	J.H.	&	Hearn,	J.	2008.	“Student	Self-Assessment:	The	Key	to	Stronger	Student	Mo*va*on	and	Higher	

Achievement”	Educa*onal	Horizons.	Fall.	

•  Moeller,	A.	K.	1994.		"Por2olio	Assessment:	A	Showcase	for	Growth	and	Learning	in	the	Foreign	Language	Classroom".	

Faculty	Publica*ons:	Department	of	Teaching,	Learning	and	Teacher	Educa*on.	165.	Retrieved	March	1,	2018	from	

<hvp://digitalcommons.unl.edu/teachlearnfacpub/165>	

•  Mueller,	Jon.	2016,	Authen*c	Assessment	Toolbox.	Retrieved	February	2,	2018	Retrieved	January	16,	2018	from	<hvp://

jfmueller.faculty.noctrl.edu/toolbox/por2olios.html>	

•  Paulson	F.L.,	P.R.	Paulson	and	C.A.	Meyer.		1991.	“What	makes	a	por2olio	a	por2olio?”	Educa0onal	Leadership.	February.	

•  S*ggins,	R.	J.	1987.	Profiling	classroom	assessment	environments.	In	annual	mee0ng	of	the	Na0onal	Council	on	
Measurement	in	Educa0on,	San	Francisco.	

•  Wiggins,	G.	P.	1993.	Assessing	student	performance:	Exploring	the	purpose	and	limits	of	tes0ng.	Jossey-Bass.	

	



Email:	americanenglish@state.gov	
	
	

americanenglishwebinars.com	

americanenglish.state.gov	

facebook.com/AmericanEnglishatState	

facebook.com/AmericanEnglishforEducators	

Thank	you!	


